
Sample 2

Relational Pedagogy Project, Part 1: The Plan


The strategy I would like to use in order to get to know my students, and to help them get to know each other, is in the form of a game that we could play on the first day of school.  It is a fun version of the game “musical chairs” called “Self-Disclosing Train Wreck,” although I would not refer to it with that name, because it sounds a little negative.


Students should be seated in chairs in a large circle in the classroom.  One student must stand up, and their chair is taken away, so there is one less chair than the number of people present.  The person standing in the middle of the class must call out a personal attribute, experience, personal trait, etc. (for example, the number of siblings you have, where you have lived previously, if you can roll your tongue).  Everyone in the class who shares that trait must stand up and find a new chair.  The last one left standing must call out the next personal trait.  If it happens that the person in the middle does not get a chair again, he or she must trade places with the last student to sit down.


I chose this strategy to help me learn about the students because it seemed like a fun and interactive way for them to spend the first day, but also a method that would force them to open up a little to both their classmates and to me, the teacher.  Unlike other “icebreakers,” where personal information is written on a sheet for the teacher only, or where kids end up only sharing with their friends, this game incorporates everyone.  In Fires in the Bathroom, Kathleen Cushman says, “Students want teachers to know their strengths and acknowledge their expertise, but they rarely get a chance to make them known” (2).  This activity is open-ended in that the children can choose what they want to share with the class.  It can be as personal (“I know latin dance”) or ambivalent (“I live in Seattle”) as they want.


The easiest way for me to remember students’ names will be paper tents on their desk with their names written on it.  I will request that they only write their first name, and that they decorate it as creatively as they like.  I will provide writing materials such as markers, crayons, and colored pencils.  Hopefully, each unique name tent will stand out while I am trying to remember their names while calling on them.  I also would like to say a student’s name each time I call on her or him.  It is a well-known memory trick to repeat someone’s name upon meeting them, and to use their name in the course of conversation in order to remember it long-term.


Geneva Gay stated, “Teachers fail to demand accountability…under the guise that, ‘I don’t want to put them on the spot’…A most effective way to be uncaring and unconcerned is to tolerate and/or facilitate academic apathy, disengagement, and failure” (Culturally Responsive Teaching 46).  Using names to call on students will show them that I do care who they are, although I will be in their classroom for mere weeks.  By saying the person’s name, she will know that I expect a response from her, and that she cannot apathetically sit through class.  In my future classroom, I will hold high expectations for all of my students, and one part of accomplishing this will be to demand accountability from everyone.  The first step of being accountable in class is to participate in lectures and discussions, and everyone will have to do this when they are called on by name.


Allowing the students to make their own name tents will also help me remember who they are, because everyone’s tag will be unique.  If I made name tents for them, all I would see when looking across the classroom would be a plain, boring folded piece of paper with my handwriting on it.  This way, they get a little bit of creative freedom to show what their name should look like, which will contribute to me learning who they are.


I have put a lot of thought into how I will keep track of my interactions with students during my time in the field, and have realized that it will be difficult to know exactly how I interact with all of the children.  When I am teaching one of the classes, I would like my observing professor or another student teacher at the school to have a class list with them.  They should make a check mark next to each person’s name, each time I talk to them or ask them a question.  I could also make a key of different kinds of marks, in order to denote a shorter student response (i.e. “yes” or “no”) or a longer one (several sentences). 
 If I am able to get another student teacher to observe me, I will ask them to jot down a few notes on the subject of interaction, because they will know what it is I am looking for more so than my cooperating teacher (for the purpose of this project).  Optimally, I would like a videotape of my teaching so that I could see for myself where my eyes, body, and voice is directed during the lesson, but I do not think this is a possibility during the next three weeks of student teaching.


I know that I am going to feel nervous, hurried, unorganized, and all other sentiments that most student teachers possess during their first days in the classroom.  I want my interactions tracked so that I can find out what I am doing wrong and fix it.  “Poor teachers are those who don’t listen, don’t care, are too hurried and harried to persist in facilitating learning, and are unconcerned about the general well-being of students” (Gay 49).  By now I am beginning to know what it takes to be a good or a bad teacher, but I need to find out what I do that makes me a good teacher, and what I do that should be improved on.


As the authority figure in the room, the students will depend on me for their learning.  Even with the advent of group work and the notion of students teaching themselves and each other, teachers are still an integral part of what happens in the students’ academic lives.  “By virtue of being unilaterally in charge of the classrooms, teachers control and monopolize academic interactions.  They decide who will participate in what, when, where, and how” 
(Gay 53).  Through this project, I hope to get closer to becoming the teacher I envision.

Your strategies all seem reasonable going in; it will be interesting to hear if they play out to your expectations in your particular context. You had good support from the Gay chapter. As you move forward in this project, be sure to use a variety of sources in supporting or challenging your arguments. Just a note – it’s not necessary to use direct quotes in support, paraphrasing is usually sufficient (unless you want to draw particular attention to the way something was said.) SN
4.0  
�Do you know how it got its name?


�Sounds good. I’ll be interested in hearing about this.


�You can also jot down some interesting info about the student during the game.


�That’s a good idea


�Probably not, but this is a good self-assessment tool.


�Yes, this is a productive way to look at it – how you will learn to be a good teacher. I hope that you’ll have learned some strategies and approaches from this and other classes to help you with this. You will also learn a lot in the field.


�Is this necessarily the case, do you think?






